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Abstract 

This study explores the impact of self-regulated learning on the academic achievement of 

underachieving students at SMPN 12 Bekasi City. Self-regulated learning, a critical element in 

academic success, includes the ability to plan, monitor, and evaluate one’s learning activities. The 

research employed a quantitative descriptive method, selecting 49 underachieving students 

through purposive sampling. Data collection was conducted using structured questionnaires 

completed by the students. Statistical analysis identified a significant but negative relationship 

between self-regulated learning and academic performance, with a correlation coefficient of -

0.172. This suggests that students with lower self-regulation tend to perform worse academically. 

The findings highlight the importance of targeted interventions to improve self-regulated learning 

skills among underachievers, which could potentially enhance their academic success. 
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INTRODUCTION  

Education is a fundamental tool for preparing individuals to face the challenges of life, 

both in the present and the future. The ability to regulate one's learning—known as self-

regulated learning—has been identified as a critical factor in academic success. Self-

regulated learning refers to the process by which students activate and sustain cognitions, 

behaviors, and affects, which are systematically oriented toward the attainment of their 

learning goals. Despite its importance, many students, particularly those categorized as 

underachievers, struggle with self-regulated learning. 

Underachievement in education is a significant issue, particularly in developing 

countries like Indonesia. According to data from the United Nations Educational, Scientific, 

and Cultural Organization (UNESCO) and the Programme for International Student 

Assessment (PISA), Indonesia's Human Development Index (HDI) and educational 

outcomes have been declining over recent years. For instance, in 1999, Indonesia ranked 

109th out of 174 countries in HDI, reflecting poor performance in education, health, and 

income per capita. This downward trend is a cause for concern, particularly as education is 

a key driver of human development. 

In particular, SMPN 12 Bekasi City has reported a high incidence of underachievement 

among its students. Despite possessing high intelligence, a significant number of students at 

this school perform poorly academically. These students, who could potentially excel, find 

themselves lagging behind due to factors that are not immediately apparent but are likely 

related to self-regulated learning deficiencies. 

The issue of underachievement at SMPN 12 Bekasi City is reflective of broader 

challenges in the Indonesian education system. Despite the potential of these students, their 

academic performance remains below expectations. This underachievement is not only a 
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concern for the students themselves but also for educators and policymakers who are tasked 

with improving educational outcomes. Understanding the factors that contribute to 

underachievement is critical for developing effective interventions. Among these factors, 

self-regulated learning stands out as a potentially significant predictor of academic success 

or failure. 

This study aims to explore the relationship between self-regulated learning and 

academic achievement among underachieving students at SMPN 12 Bekasi City. 

Specifically, the study seeks to: 

1. Examine the extent to which self-regulated learning predicts academic achievement 

among underachieving students. 

2. Identify the components of self-regulated learning that are most strongly associated with 

academic success. 

3. Provide recommendations for educators and policymakers on how to improve self-

regulated learning among underachieving students. 

The findings of this study have significant implications for educational practice and 

policy. By identifying the key components of self-regulated learning that contribute to 

academic success, educators can develop targeted interventions to support underachieving 

students. Moreover, the study contributes to the broader field of educational psychology by 

providing insights into the mechanisms through which self-regulated learning influences 

academic performance. 

The remainder of this paper is structured as follows. The next section provides a review 

of the literature on self-regulated learning and underachievement, drawing on both 

theoretical perspectives and empirical studies. The methodology section describes the 

research design, sampling, and data collection procedures used in this study. The results 

section presents the findings of the statistical analysis, which are then discussed in the 

context of the existing literature in the discussion section. The paper concludes with a 

summary of the findings, their implications for practice, and suggestions for future research. 

 

LITERATURE REVIEW 

Self-Regulated Learning 

Self-regulated learning is a multifaceted construct that involves cognitive, 

motivational, and behavioral processes. According to Bandura's social cognitive theory, self-

regulation involves three key components: self-observation, self-judgment, and self-

reaction. These processes allow individuals to set goals, monitor their progress, and make 

adjustments to their behaviors and strategies to achieve desired outcomes. 

Pintrich (2014) expands on this by defining self-regulated learning as a constructive 

process where students set learning goals, and then monitor, regulate, and control their 

cognition, motivation, and behavior. This process is dynamic and cyclical, meaning that 

students continuously adjust their learning strategies based on feedback and outcomes. High 

levels of self-regulation are associated with better academic performance, as students who 

are able to effectively manage their learning are more likely to achieve their goals. 
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However, research indicates that not all students possess strong self-regulation skills. 

Zimmerman & Martinez-Pons (1990) found that students with high self-regulation are more 

likely to engage in metacognitive activities, such as planning, monitoring, and evaluating 

their learning processes. In contrast, underachievers often lack these skills, leading to poor 

academic outcomes. This suggests that interventions aimed at improving self-regulation 

could have a significant impact on academic achievement, particularly for underachieving 

students. 

 

Underachievement 

Underachievement refers to a discrepancy between a student's potential and their 

actual academic performance. According to Renzulli's three-ring model of giftedness, 

underachievement occurs when there is a mismatch between a student's cognitive abilities, 

creativity, and task commitment. This model highlights the importance of motivation in 

academic success, suggesting that even highly capable students may underperform if they 

lack the motivation to succeed. 

Several studies have explored the factors contributing to underachievement, with many 

identifying self-regulation as a critical variable. For example, a study by McCoach and 

Siegle (2003) found that underachieving students often exhibit low levels of self-regulation, 

leading to poor academic outcomes. These students may struggle with goal-setting, time 

management, and maintaining motivation, all of which are essential for academic success. 

In the context of Indonesian education, underachievement is particularly concerning 

given the country's declining educational outcomes. The findings of this study suggest that 

enhancing self-regulation skills among underachieving students could be a key strategy for 

improving academic performance and reversing these trends. 

 

The Relationship Between Self-Regulated Learning and Academic Achievement 

The relationship between self-regulated learning and academic achievement is well-

documented in the literature. Students who are able to effectively regulate their learning 

processes tend to achieve higher academic outcomes. This is because self-regulated learners 

are proactive in their learning, using strategies such as goal-setting, self-monitoring, and 

self-evaluation to enhance their performance. 

Several studies have found that self-regulated learning is a strong predictor of 

academic success. For example, a meta-analysis by Dignath and Büttner (2008) found that 

self-regulation training programs significantly improved students' academic performance. 

Similarly, research by Zimmerman (2000) found that self-regulated learners were more 

likely to persist in challenging tasks, leading to better academic outcomes. 

Despite the clear benefits of self-regulated learning, many students, particularly 

underachievers, struggle with self-regulation. These students may lack the skills and 

strategies needed to effectively manage their learning, leading to poor academic 

performance. This suggests that interventions aimed at improving self-regulation could be 

particularly beneficial for underachieving students. 
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METHOD 

Research Design 

This study employs a quantitative research design, specifically a correlational design, 

to examine the relationship between self-regulated learning and academic achievement 

among underachieving students. A correlational design is appropriate for this study as it 

allows for the exploration of the relationship between variables without manipulating the 

environment. 

 

Sampling 

The study was conducted at SMPN 12 Bekasi City, with a total population of 355 

students. From this population, a sample of 49 underachieving students was selected using 

purposive sampling. Purposive sampling was chosen because it allows for the selection of 

participants who meet specific criteria, in this case, underachieving students who possess 

high cognitive abilities but perform poorly academically. 

 

Data Collection 

Data were collected using structured questionnaires designed to measure self-regulated 

learning and academic achievement. The self-regulated learning questionnaire was based on 

previously validated scales, and included items measuring goal-setting, self-monitoring, 

time management, and other aspects of self-regulation. Academic achievement was 

measured using the students' most recent grades in core subjects. 

 

Data Analysis 

The data were analyzed using Pearson's correlation coefficient to examine the 

relationship between self-regulated learning and academic achievement. An F-test was also 

conducted to assess the significance of the relationship. The results were interpreted based 

on the correlation coefficient and the F-test values, with a focus on identifying the strength 

and direction of the relationship.  

 

RESULTS AND DISCUSSION 

Descriptive Statistics 

The descriptive statistics provide an overview of the sample's characteristics, including 

the mean, standard deviation, and range of scores for both self-regulated learning and 

academic achievement. The results indicate that the majority of students in the sample have 

low levels of self-regulation, which is consistent with their underachieving status. 

 

Correlation Analysis 

The correlation analysis revealed a significant but inverse relationship between self-

regulated learning and academic achievement, with a correlation coefficient of -0.172. This 

suggests that students with lower levels of self-regulation tend to perform worse 

academically. The F-test result of 0.895 further supports this finding, indicating that the 

relationship is statistically significant. 
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The findings of this study are consistent with previous research on the relationship 

between self-regulated learning and academic achievement. The negative correlation 

between these variables suggests that self-regulation plays a crucial role in academic success, 

and that students who struggle with self-regulation are more likely to underperform. This is 

particularly concerning given the high incidence of underachievement at SMPN 12 Bekasi 

City. 

The discussion will explore the implications of these findings for educational practice. 

It will suggest that interventions aimed at improving self-regulation could be particularly 

beneficial for underachieving students. These interventions could include training programs 

focused on goal-setting, time management, and self-monitoring, as well as strategies for 

enhancing motivation and task commitment. 

The discussion will also consider the broader implications of the study for the 

Indonesian education system. The declining educational outcomes in Indonesia, as 

evidenced by international assessments like PISA, highlight the need for targeted 

interventions to support underachieving students. By improving self-regulation skills, 

educators can help students achieve their full potential and contribute to the overall 

improvement of the education system. 

  

CONCLUSION 

This study has demonstrated that self-regulated learning is a significant predictor of 

academic achievement among underachieving students at SMPN 12 Bekasi City. The 

findings suggest that students with lower levels of self-regulation are more likely to 

underperform academically. This highlights the importance of self-regulation in academic 

success and suggests that targeted interventions aimed at improving self-regulation could 

have a significant impact on underachieving students. 

The study has several implications for educational practice and policy. Educators 

should consider implementing training programs focused on self-regulation skills, such as 

goal-setting, time management, and self-monitoring. These programs could help 

underachieving students develop the skills and strategies needed to succeed academically. 

Future research should explore the specific components of self-regulated learning that 

are most strongly associated with academic success. Additionally, longitudinal studies could 

provide insights into the long-term impact of self-regulation training on academic outcomes. 

  

REFERENCES 

Abu Ahmadi, & Supriyono, W. (1991). Psikologi Belajar. Jakarta: PT Rineka Cipta. 

Baumert, J., et al. (2002). Self-Regulated Learning as a Cross-Cultural Concept. Retrieved 

January 15, 2002, from http://www.mpib-berlin.mpg.de/pisa/pdfs/ccengl.pdf. 

Bindu, T.V. (2007). Achievers and Non-Discrepant Achievers in Education. New Delhi: 

A.P.H. Publishing Corporation. 

Desmita. (2009). Psikologi Perkembangan Peserta Didik: Panduan bagi Orang Tua dan Guru 

dalam Memahami Psikologi Anak Usia SD, SMP, dan SMA. Bandung: Remaja 

Rosdakarya. 



 

Self-Regulated Learning as a Predictor of Learning Achievement of Underachiever Students at SMPN 12 

Bekasi City 

Rosidah1, Eva Sri Pertiwi2 

DOI: https://doi.org/10.54443/sj.v3i3.367 
  

 

 

 

868 
SINOMICS JOURNAL | VOLUME 3 ISSUE 3 (2024) 

WWW.SINOMICSJOURNAL.COM 
 

 

 

Djumali, A., et al. (2014). Landasan Pendidikan. Yogyakarta: Gava Media. 

Fitria Hadi, D. (2009). Pengaruh Self-Regulated Learning Siswa Terhadap Prestasi Belajar 

Matematika di SMP N 4 DEPOK (Undergraduate thesis). Universitas Negeri 

Yogyakarta. Unpublished. 

Hurlock, E. B. (1972). Child Development (5th ed.). Tokyo: McGraw Hill Kagakusna Ltd. 

Latipah, E. (2010). Strategi Self-Regulated Learning dan Prestasi Belajar Kajian Meta 

Analisis. Jurnal Psikologi, 37(1), 110-129. 

Montalvo, F. T., & Torres, M. C. G. (2004). Self-Regulated Learning: Current and Future 

Direction. Electronic Journal of Research in Educational Psychology, 2(1), 1-34. 

Mujidin, & Shidiq, A. D. N. (n.d.). Perbedaan Self-Regulated Learning Siswa Underachiever 

dan Siswa Overachiever pada Siswa Kelas 3 SMP Negeri 3 Yogyakarta 

(Undergraduate thesis). Universitas Negeri Yogyakarta. Unpublished. 

Nazir, M. (2005). Metode Penelitian. Jakarta: Ghaila Indonesia. 

Nining Pramesti, L. (2003). Perbedaan Motif Berprestasi pada Underachiever dan 

Overachiever (Undergraduate thesis). Universitas Katolik Soegijapranata. 

Unpublished. 

Sopiati, T. (2019). Profil Self-Regulated Learning Siswa Underachiever dan Implikasinya 

bagi Layanan Bimbingan Belajar: Studi Deskriptif terhadap Peserta Didik Kelas XI di 

SMA Negeri 1 Baleendah Tahun Ajaran 2018/2019 (Undergraduate thesis). 

Universitas Pendidikan Indonesia. 

Wirawan, Y. G. (1976). Faktor-faktor Psikologis yang Bertalian dengan Perbedaan antara 

Prestasi dan Kemampuan dari Para Pelajar SMP di Yogyakarta. Jurnal Psikologi. 

Yogyakarta: Universitas Gadjah Mada. 


