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This study aims to determine the role of emotion regulation on academic resilience in 10th, 12th,
and 14th semester students who are working on an undergraduate thesis. The research method
used is quantitative, employing multiple regression analysis techniques to analyze the data. The
instruments used in this study include the Emotion Regulation Questionnaire (ERQ) scale,
developed by Gross and John (2003), to measure emotion regulation, and The Academic
Resilience Scale (ARS-30), developed by Cassidy (2016), to measure academic resilience. The
results of the study reveal that there is a significant positive effect of cognitive reappraisal emotion
regulation on academic resilience among students in their 10th, 12th, and 14th semesters who are
working on their thesis, accounting for 27.1% of the variance in academic resilience. This finding
suggests that students who engage in cognitive reappraisal, a strategy that involves reinterpreting
a situation to change its emotional impact, are more likely to demonstrate resilience in the face of
academic challenges. In contrast, the study found no significant effect of expressive suppression
emotion regulation on academic resilience in the same group of students. Expressive suppression,
which involves inhibiting the outward expression of emotions, does not appear to contribute to the
ability of students to remain resilient while working on their thesis. These findings highlight the
importance of cognitive emotion regulation strategies in fostering academic resilience among
students, particularly during challenging academic tasks such as thesis completion.
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INTRODUCTION

Completing an undergraduate thesis is one of the most challenging and critical
milestones in a student's academic journey. According to Agwil, Fransiska, & Hidayati
(2020), undergraduate students are expected to graduate on time if they complete their
studies within four years or less. However, students who extend beyond this timeframe, such
as those in their 10th, 12th, and 14th semesters, are considered to have not graduated on
time. This extended period can increase the academic and psychological pressure on
students, particularly as they face the looming threat of not completing their studies within
the prescribed period.

The consequences of not graduating on time are not merely academic; they can also
have severe emotional and psychological impacts. A tragic example of this is the case
reported by Kompas (2020) on June 11, 2020, where a final-year student with the initials
BH, who was in his 14th semester, committed suicide. BH was reportedly depressed due to
his inability to graduate, as his thesis was repeatedly rejected by his supervisor. This case
underscores the extreme stress and despair that can result from prolonged academic
challenges and failures, particularly in the thesis writing process.

In light of these observations, it is crucial to understand the factors that contribute to
the ability of some students to persist and succeed under similar pressures while others may
succumb to despair. To explore this, the researcher conducted an interview study with three
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respondents: IN (22), J (24), and NS (24), all of whom were students in their 10th, 12th, or
14th semesters and were actively working on their thesis. The interviews revealed varied
responses to the challenges faced. IN (22) and J (24) demonstrated positive responses,
showing persistence and a strong desire to complete their thesis, while NS exhibited feelings
of hopelessness and a lack of motivation to continue.

These differences in response highlight the importance of resilience and emotional
regulation during the thesis writing process, particularly for students who are at risk of not
graduating on time. Positive coping strategies, like those displayed by IN and J, are crucial
for students in advanced semesters to manage the pressures and difficulties associated with
thesis completion. Without such strategies, students may not only delay their graduation
further but also face the risk of severe psychological distress, potentially leading to outcomes
as dire as dropping out or even more tragic consequences, as seen in the case of BH.

Given the critical importance of emotional regulation and resilience in academic
success, this study aims to examine the role of emotion regulation in academic resilience
among students in their 10th, 12th, and 14th semesters who are working on their thesis. By
understanding how different strategies of emotion regulation can influence academic
resilience, educators and counselors can better support students in overcoming the
challenges they face during this pivotal period in their academic careers. This research is
particularly significant as it seeks to provide insights that could help prevent adverse
outcomes, such as academic failure or psychological harm, thereby contributing to more
effective support systems within higher education institutions.

LITERATURE REVIEW

Martin and Marsh (2003) observed that while some students experience setbacks,
stress, and even give up due to academic difficulties and pressure, others are able to face
these challenges by proactively responding and persevering. They attributed this ability to a
concept known as academic resilience. Academic resilience refers to the capacity of students
to overcome adversity and continue to achieve academically despite encountering obstacles.

Building on this, Cassidy (2016) identified three dimensions of academic resilience:
Reflecting and Adaptive Help-Seeking, Negative Affect, and Emotional Response. Negative
Affect and Emotional Responses are particularly important as they involve the emotional
reactions that students have when faced with stressful academic situations. According to Du,
Huang, An, and Xu (2018), students who are unable to manage their negative emotions
effectively during stressful events are more likely to develop a range of complex negative
emotions such as depression, anxiety, and anger. These emotions can, in turn, adversely
affect their academic performance.

Hafiz (2015) emphasizes that emotional regulation strategies are a crucial resource for
enhancing learning, achievement, and overall quality in education. Effective emotional
regulation helps students manage their emotions in a way that enables them to overcome
difficulties and solve problems, which can, in turn, boost their perseverance, particularly in
challenging tasks like thesis writing.
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Gross (2002) defines emotional regulation as the process through which individuals
influence the emotions they experience, as well as when and how they express these
emotions. Gross and John (2003) further identified two key strategies in emotional
regulation: cognitive reappraisal and expressive suppression. Cognitive reappraisal involves
reinterpreting a situation to lessen its emotional impact, while expressive suppression
involves inhibiting the outward expression of emotions.

Research by Sekarini (2021) on final-year students demonstrated a significant
relationship between emotional regulation and resilience, indicating that students who
effectively regulate their emotions are more likely to exhibit resilience in the face of
academic challenges. Similarly, Sukmaningpraja and Santhoso (2016) found that emotional
regulation plays a role in resilience, accounting for 46.6% of the variance in their study.
However, these findings contrast with the results of Pahlevi and Salve (2018), who found no
significant relationship between emotional regulation and resilience in students who
migrated and lived in boarding houses.

The existing body of research provides mixed results regarding the relationship
between emotional regulation and resilience. While some studies support a strong link,
others do not find a significant connection. Notably, there is a gap in the research concerning
academic resilience and emotional regulation among students in advanced semesters (10th,
12th, and 14th) who are working on their thesis. Therefore, this study aims to fill that gap by
examining the influence of emotional regulation on academic resilience in these specific
student groups.

METHOD

This research uses quantitative methods. Quantitative research is research that uses a
lot of numbers, both from data collection, data interpretation, to the results of the data (Siyoto
& Sodik, 2015). The independent variable in this research is emotional regulation, while the
dependent variable in this research is academic resilience.

The population and sample in this research are students in semesters 10, 12, & 14 who
are working on their thesis. The technique used in sampling in this research used non-
probability sampling with convenience techniques. According to Dornyei (2007),
convenience techniques are selected based on certain practical criteria, such as time
availability, ease of accessibility and respondent willingness while still paying attention to
respondent characteristics that are in accordance with the research objectives.

In this research, the data collection technique was carried out using a questionnaire. A
questionnaire is a data collection technique that is carried out indirectly, meaning that the
researcher does not conduct questions and answers directly with the respondent, but rather
the respondent must fill in a list of questions that have been prepared systematically by the
researcher (Kurniawan & Puspitaningtyas, 2016). The questionnaire used in this research is
an academic resilience scale that has been adapted by Ismah Karima Jamil in 2021 based on
the original ARS-30 scale compiled by Cassidy in 2016. Then the questionnaire used to
measure emotional regulation is a scale that has been adapted by Hanan Fadilah in 2019
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based on the original ERQ scale compiled by Gross & John in 2003. In this research, the
data analysis technique used is regression analysis technigue.

Research methods contain the type of research, research methods used, research
approaches used (quantitative/qualitative), research variables, types of research data,
research respondents (population and sample), data collection techniques, research
instruments used, and data analysis techniques.

RESULTS AND DISCUSSION

Based on the results of the regression analysis, it was found that the emotional
regulation variable with the cognitive reappraisal strategy had a significant impact on
academic resilience in 10th, 12th, and 14th semester students who were working on their
thesis. This result is indicated by a p-value (sig. 0.000) that is less than o, and a t-value
(6.979) that is greater than the t-table value (1.960). This means that there is a significant
influence of cognitive reappraisal on academic resilience. On the other hand, the emotional
regulation variable with the expressive suppression strategy did not show a significant
impact on academic resilience, as indicated by a p-value (sig. 0.562) that is greater than o,
and a t-value (0.581) that is less than the t-table value (1.960).

These findings provide empirical evidence that the cognitive reappraisal strategy plays
an important role in helping students maintain their academic resilience. This strategy allows
individuals to reinterpret challenging situations in a positive light, thus reducing negative
emotional impacts and enhancing their ability to stay focused on academic tasks.

In contrast, the results indicate that the expressive suppression strategy, which involves
suppressing emotional expression, does not significantly contribute to academic resilience.
This may be due to the fact that suppression does not change how one feels emotions but
merely inhibits the outward expression of these emotions. Consequently, negative emotions
remain and can disrupt focus and one’s ability to cope with academic challenges.

Theoretical Implications

The findings of this study reinforce the emotion regulation theory proposed by Gross
(2001) and Gross & John (2003). According to Gross, emotion regulation is a process that
involves how individuals influence the emotions they experience, when and how these
emotions are felt and expressed. This study demonstrates that the cognitive reappraisal
strategy is more effective in supporting academic resilience compared to the expressive
suppression strategy.

Moreover, these findings align with the views of Andriani & Listiyandini (2017), who
stated that an individual's cognitive abilities can influence their resilience, with more
cognitively capable individuals being better at finding the best solutions to problems. Pahlevi
& Salve (2018) also support this finding, noting that when someone can control their feelings
with cognitive knowledge, they are more likely to endure and find a way out of the problems
they face.
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Practical Implications

From a practical perspective, these findings have important implications for educators
and higher education practitioners. Given the importance of emotion regulation in academic
resilience, educators should consider integrating emotion regulation training into the
curriculum, particularly related to challenging academic tasks like thesis writing. Such
training could include cognitive reappraisal strategies, which can help students reinterpret
stressful situations in more positive and constructive ways.

Additionally, psychological support and counseling services can focus on developing
emotion regulation skills, especially for students who show signs of difficulty in managing
academic stress. In counseling sessions, students can be taught cognitive reappraisal
techniques, such as replacing negative thoughts with more positive or realistic
interpretations.

Comparison with Previous Studies

The findings of this study are consistent with those of Sukmaningpraja & Santhoso
(2016), who found that emotion regulation plays a significant role in students' resilience.
They found that emotion regulation significantly contributes to students' ability to face and
overcome academic challenges. Ridwan (2020) also found a relationship between emotion
regulation and resilience, particularly in cadets, suggesting that emotion regulation is an
important factor in resilience across various academic and non-academic contexts.

However, these findings differ from those of Pahlevi & Salve (2018), who found no
significant relationship between emotion regulation and resilience in students who migrated
and lived in boarding houses. These differing results may be due to variations in research
context, sample characteristics, or differences in methodological approaches.

Limitations of the Study

While this study provides important insights into the role of emotion regulation in
academic resilience, several limitations should be acknowledged. First, this study only
included students from the 10th, 12th, and 14th semesters at universities in Indonesia, which
may result in less homogeneous data due to Indonesia's vast territory and variation in
educational backgrounds. This heterogeneity may lead to bias and limit the generalizability
of the findings.

Second, there is an imbalance in the demographic distribution of respondents across
semesters, with the majority of respondents coming from the 10th semester (70.7%). This
imbalance may affect the results and interpretation of the data, given the different levels of
stress and academic workload across semesters.

Additionally, the use of non-probability sampling in data collection is a limitation, as
it may reduce the representativeness of the sample and lead to difficulties in finding
respondents that meet the research criteria.
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Recommendations for Future Research

For future research, it is recommended to broaden the scope by including students from
various universities in Indonesia in a more balanced manner regarding demographics and
semester distribution. The use of more representative sampling methods can also enhance
the external validity of the study’s findings.

Future studies could also explore other factors that may influence academic resilience,
such as social support, intrinsic motivation, and self-efficacy. Understanding the interaction
between emotion regulation and these factors could provide a more comprehensive picture
of academic resilience.

Additionally, in-depth qualitative research could offer further insights into the
subjective experiences of students in managing emotions and academic challenges, which
could complement quantitative findings and provide more holistic recommendations for
educational interventions.

CONCLUSION

Based on the results of research conducted on 133 students in semesters 10, 12 & 14
who were working on their thesis, it was concluded that there was a positive influence of
cognitive reappraisal emotional regulation on academic resilience. This shows that if there
are changes in cognitive reappraisal emotional regulation, then these changes will result in
academic resilience. Meanwhile, based on the results of this study, it shows that there is no
influence of expressive suppression emotional regulation on academic resilience. The
magnitude of the contribution or influence provided by the cognitive reappraisal emotional
regulation variable on academic resilience is 27.1%, while the other 72.9% is influenced by
other variables outside cognitive reappraisal emotional regulation.

This study demonstrates that emotion regulation, particularly through cognitive
reappraisal strategies, has a significant impact on the academic resilience of students
working on their thesis. Conversely, the expressive suppression strategy does not
significantly contribute to academic resilience. These findings highlight the importance of
developing emotion regulation skills among students, particularly in high-pressure academic
contexts such as thesis writing. Despite some limitations, this study provides a solid
foundation for developing more effective educational interventions to support academic
resilience.

Thus, this study contributes significantly to the literature on emotion regulation and
academic resilience and offers practical implications for higher education in supporting
student academic success.
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